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o   Fleming County Schools #FCSOurStory

A Weekly Newsletter for Stakeholders

#ReadySetGROW!                                                                                                                   Week of February 7, 2022

Weekly Walkthrough Data (eleot) with updated National/International trends

_________________________________________________________________________________________
Expected Lexile Levels (Students who are in the two “Not On Track” categories are not meeting the college and career readiness targets for
their grade level and are not expected to reach the 1300L level by the end of high school without significant intervention and acceleration. Students in
the two “On Track” categories are meeting grade-level targets and can be expected to read at or above 1300L by the time they graduate if they
continue to achieve expected or greater growth every year.)

Guiding Questions:
What is the Lexile score for each student?

Are they ‘On Track’ to be college, career, and life ready?

How are students engaged in relevant and personalized
reading in all subjects/courses? Reading must be a
school and district-wide focus.

“One in four secondary students are unable to read and
understand textbook content, according to the Alliance for
Excellent Education”

________________________________________________________________________________________



Expected Quantile Levels (MetaMetrics studied the difficulty of lessons in mathematics textbooks commonly used in the United States to
help understand the mathematics demand that students will likely encounter in their elementary through high school mathematics courses. Results are
shown in the table below. In a related study, MetaMetrics found that the mathematics ability needed for college and career readiness ranged from
approximately 1220Q to 1440Q, and the median mathematics demand for college and career readiness was 1350Q.

Guiding Practices to Improve Quantile Ranges for
Students

1. Monitor student mathematics growth and learning
progress.

2. Match students with appropriate instructional materials.

3. Ensure students are receiving grade-level appropriate
instruction and lessons, while also closing gaps.

4. Link BIG mathematical concepts with real-world
experiences

5. Understand the prerequisite skills in order to create an
effective intervention.

______________________________________________________________________________________________________________________

ACHIEVE3000 WEEKLY PROGRESS HIGHLIGHT

How do I set growth targets using Achieve3000

Achieve3000 recommends that students complete 2+ activities at the 75% percentile or higher in order for the student to grow in
reading per week. If you have struggling readers, encourage more Achieve3000 activities, as well as, offer small group



instruction. There is no one right pathway to college and career readiness. Schools and districts vary in their student demographics,
curriculum, and resources—all factors that can impact their ability to accelerate students’ skills from grade to grade.

The critical objective is to facilitate constant and consistent acceleration in learning for every student, every year. Each grade level’s
curriculum and instruction should be designed, measured, and modified to ensure that the classroom experience accelerates student
reading ability beyond the expected gains.

Students who start significantly behind should have an ongoing experience of maximum acceleration in each grade level. However,
ALL students require constant and consistent acceleration if they are to maintain skill growth aligned to the college and career
readiness trajectory, ending with the ability to read text at 1300L—the benchmark for college and career readiness—by the end of high
school.

A best-practice plan for creating a pathway for college and career readiness is to:

● Evaluate acceleration within each grade for specific groups of students.
● Establish acceleration targets for each group and plan for a curricular and instructional approach to meet the acceleration

goals.
● Evaluate at midyear and in late spring to course-correct if acceleration is not taking place.
● Monitor student growth weekly. This will prevent students from plateauing at a certain Lexile level. Teachers must utilize

the reports available to ensure growth outcomes.

Modified from:
https://go.achieve3000.com/rs/026-SJE-918/images/Achieve3000_CollegeCareerReadiness_Whitepaper_V8%20%288-30-21%2
9.pdf

_______________________________________________________________________________________________________________________

IXL WEEKLY PROGRESS HIGHLIGHT

https://go.achieve3000.com/rs/026-SJE-918/images/Achieve3000_CollegeCareerReadiness_Whitepaper_V8%20%288-30-21%29.pdf
https://go.achieve3000.com/rs/026-SJE-918/images/Achieve3000_CollegeCareerReadiness_Whitepaper_V8%20%288-30-21%29.pdf


⇨A larger image of the chart is available here:
https://drive.google.com/file/d/152PLT7Hx0Jxwb5eY2cQD5ahvgsAB_jXG/view?usp=sharing

Steps to Successful IXL Implementation

IXL is designed to be used daily to reinforce class
lessons, through differentiated opportunities to help
students to retain instruction and also build
personalized skills on grade level. How can I use IXL
daily:

1. Plan your Lesson. Find an IXL skill to support
your objective. You can find skills by scanning grade
pages, or by using the IXL skill plan.

2. Deliver your lesson. Cement understanding by
having students practice the skills to SmartScore of 80. For each IXL skill, encourage students to teach a
SmartScore of 80 (proficiency). If students achieve proficiency, based on grade level, encourage them to
stretch their abilities (acceleration).

3. Check for understanding. Get instant ideas for next steps with IXL Analytics. Visit the Skills Analysis report to
check for assignment completion and to gain insight into your students’ understanding of the lesson. This
report gives you overall stats on your class performance and even groups your students by the level of
difficulty they are working at within the skill.

Modified from: https://www.ixl.com/materials/i_guides/IXL_for_Daily_Instruction_Implementation_Guide.pdf
_______________________________________________________________________________________________________________

REFLECTION

Too often, we develop the mindset that only great
things are noticeable or great. But in fact, small things
done in great ways, are just as noticeable. Life is about
simple and small things. There is a quote, “It’s always
the small things that make big things happen.” That
quote is so true. Most always concentrate on the “big”
things and suffer failure. But those who recognize the
small things and cherish their importance experience
happiness, peace, and success.

There are so many things in education today that
easily distract us from what matters the most.
Education has become lost in the pursuit of things that
at the end of the day mean little to the general public
and even less to students. Most students today feel
that education is only worried about what they score
on a test. Most students feel that their interests,
talents, and skills are not valued. This means they feel
they are not valued in schools.

There are so many things that we overlook in pursuit of
things that mean nothing. However, what we do
accomplish is we increase to disengagement of
students and alienation of the general public - as we
fall further into the trap of focusing on the bright and
shining things instead of focusing on what matters
most for college, career, and life readiness. With an
emphasis on life ready.

The “small thing” in education is crystal clear. The aim
of education is not to have students be successful in
school. The aim of education is to have students be
successful in the lives they lead outside of school.
Think about all the great things we could do for
students if we prioritized the small things each day. We
must stop getting lost in the fancy things and be okay
with the simple things that result in huge outcomes for
students.

https://drive.google.com/file/d/152PLT7Hx0Jxwb5eY2cQD5ahvgsAB_jXG/view?usp=sharing
https://www.ixl.com/materials/i_guides/IXL_for_Daily_Instruction_Implementation_Guide.pdf


PICTURE of the WEEK

E.P. Ward Elementary School

This picture from E.P. Ward Elementary sums up the
week. We were all hopeful we would be able to
squeeze in an entire week, but mother nature had
other plans. Students transition back to online learning
Day 3 and Day 4 to finish out the week.

Free Resource of the Week

Vocabulary List for All Grades

https://www.stevenseducation.com/vocabulary-k-12.html

The IMPORTANCE OF WRITING

Improve Reading through Writing

Writing is a magical medium. It’s a vehicle for
communication, connection, and creativity. It’s an
opportunity to learn and grow, have fun and sharpen
your senses. Writing is often the overlooked content
area. After the National Reading Panel left it out and
No Child Left Behind focused on reading achievement,
there seemed to be a decline in teaching writing. After
the Common Core State Standards came out, there
was an increase in writing instruction.

Writing is only tested in a few grades. So, guess what?
Those are the grades when writing is taught like crazy.
In other grades, it often becomes a nice thing “if
there’s time.” There’s rarely time. This mentality is
prevalent because every level of the education system
focuses on making sure students do well on
end-of-year, high-stakes assessments. Jobs are at
stake. Money from the government is at stake.

Never fear, though. Writing directly benefits students’
reading skills. For example, if you have students write
about what they’ve read or learned (for nearly any
content or age), you’ll dramatically improve reading
comprehension. Students are often forced to reread
and think more deeply about what they’ve read. When
students have to consider a controversial question and
use texts they’ve read to defend their point of view,
reading comprehension is off the charts. In
high-performing schools, teachers emphasize writing
about what students read. Once the writing is
embedded across the curriculum, Title I schools
typically demonstrate enormous growth just because
students become better at thinking about what they
read.

Writing also improves students’ reading fluency. When
students have to stop and think about what spelling
patterns to use when they write, they are making a
deeper connection in their brains about sound and
spelling patterns. This deeper connection makes it

https://www.stevenseducation.com/vocabulary-k-12.html


easier, and faster, for students to recall those same
patterns when they read. Written language is literally a
secret code that someone made up to represent
spoken sounds. The more students think about and
practice the code in written form, the better they will be
at understanding the same code in writing. Again, in
our high-needs school, students’ scores on tests like
DIBELS and end-of-level tests rise dramatically. Fluent
readers more deeply understand that code.

Writing also improves reading comprehension as
students get better at formatting their writing. When
students write argumentative essays, they learn how
authors often lay out their arguments and evidence.
This, in turn, gives students a framework for reading
others’ argumentative writing. Having a framework in
your mind helps you fill in the blanks and improves
comprehension. When students write narrative pieces,
they develop an understanding of how authors typically
layout character development, setting, plot, problems,
turning points, and resolutions. Again, students have a
framework to build upon when they read others’
narrative texts.

Writing is a critical communication skill. Universities
and employers frequently complain that writing is an
underdeveloped skill. It’s no wonder when we have an
education system that often relegates writing to the
land of “I wish we had time” and “That’s not on the
test.” What a tragedy. Teaching students to be effective
writers is important by itself. However, writing also
provides big gains in reading comprehension and
reading fluency.

Modified from:
Toni Zani
https://www.edweek.org/teaching-learning/opinion-writing-directly-benefits-s
tudents-reading-skills/2020/01

BPIs - GRADUATE PROFILE

BPIs: Grade Level Specific Authentic Assessment
Areas

The BPI Timeline can be found on Page 17 in the
2021-2022 BPI Framework (Click Here)

New Printable BPI Infographic from the 3rd page of
the WLC is available here:
https://drive.google.com/file/d/11pmM2ngpjDOZKHMYh
EYBwJLfTYyeH2aE/view?usp=sharing

https://www.edweek.org/teaching-learning/opinion-writing-directly-benefits-students-reading-skills/2020/01
https://www.edweek.org/teaching-learning/opinion-writing-directly-benefits-students-reading-skills/2020/01
https://www.fleming.kyschools.us/userfiles/406/my%20files/bpi%20framework%202021-2022%20(1).pdf?id=16907
https://drive.google.com/file/d/11pmM2ngpjDOZKHMYhEYBwJLfTYyeH2aE/view?usp=sharing
https://drive.google.com/file/d/11pmM2ngpjDOZKHMYhEYBwJLfTYyeH2aE/view?usp=sharing


“What BPIs Are Not” (Larger Image):
https://drive.google.com/file/d/1jDv49g8uK14Vjl1jRlchc5IDwV
N9vXKA/view?usp=sharing

The IMPORTANCE OF HOMEWORK

  District Expectation: All students should be
assigned grade-level appropriate homework.
Eleven Benefits of Homework:

● Homework teaches students about time
management.

● Homework teaches students how to set
priorities.

● Homework helps teachers determine how well
the lessons are being understood by their
students.

● Homework teaches students how to
problem-solve.

● Homework gives students another opportunity
to review class material.

● Homework gives parents a chance to see what
is being learned in school.

● Homework teaches students how to take
responsibility for their part in the educational
process.

● Homework teaches students that they may
have to do things - even if they don’t want to.

● Homework teaches students to work
independently.

● Homework teaches students the importance of
planning, staying organized, and taking action.

● Homework teaches students how to overcome
adversity and obstacles.

Modified from:
https://www.fldoe.org/core/fileparse.php/16301/urlt/10BenHomewor
k.pdf

SchoolsPLP REMINDERS

Weekly SchoolsPLP Data: 20,438 activities
completed last week with 95% mastery on
the first attempt.

215,850 active minutes
* In-person/Virtual data

The district continues to experience an increase in the
number of students and staff who are being
quarantined either due to positive cases or exposure.
Over the past two weeks, SchoolsPLP usage has
tripled in many cases. We expect the next several
weeks, as COVID-19 continues to spike, the usage of
SchoolsPLP will continue to increase.

Key Processes each week
1. Have students log in at least once a week so

that they remember their username and
password.

2. For younger students, make sure that
parents/guardians have login information at
home should quarantines occur.

○ Print QR Codes for students so that
they can take them home to
parents/guardians.

SchoolsPLP can be accessed through Clever or from
the link posted on www.fleming.kyschools.us.

We want students familiar with SchoolsPLP in the
event they must quarantine. We must be prepared for
several quarantines each day. Remember, those
students who are quarantined can remain engaged in
classroom activities, remotely. Likewise, students who
test positive for COVID-19, if they are well and not
experiencing severe symptoms, can also remain
engaged in class remotely.

https://drive.google.com/file/d/1jDv49g8uK14Vjl1jRlchc5IDwVN9vXKA/view?usp=sharing
https://drive.google.com/file/d/1jDv49g8uK14Vjl1jRlchc5IDwVN9vXKA/view?usp=sharing
https://www.fldoe.org/core/fileparse.php/16301/urlt/10BenHomework.pdf
https://www.fldoe.org/core/fileparse.php/16301/urlt/10BenHomework.pdf
http://www.fleming.kyschools.us


Ready.Set.GROW! TIPS

As we continue to focus on growth, the following are a
few reminders and expectations:

● The expectation is that 100% of our students
will show at least one year of academic growth
in reading and math this school year, with at
least 25% of our students showing at least 1.5
years of academic growth.

● Though we have a focus on reading and math,
growth in social studies, science, writing,
performing arts, physical education, career, and
technical education, etc., are equally important

● Growing students in reading and math is a
school-wide/district-wide effort.

● Data tracking aligned to Lexile and Quantile,
per student, is required. In PLCs, student data
pertinent to Lexile and Quantile scores must be
discussed and analyzed.

● Each student must have a documented plan
that is focused on reading and math growth.
There is no way to help a student to grow
without individualized support. Impact Coaches
are there as a support to help deliver targeted
growth instruction, but ultimately you must take
lead, especially with data tracking. You know
your students the best.

● Students need a variety of individualized
instruction, small-group instruction, and the use
of programs to receive Tier I, II, and III
supports.

● RTI/MTSS, which is what growth is about, is a
very detailed process.  Schools should have a
clear process for analyzing and documenting
progress monitoring data and a PDSA process
that outlines the next steps for each student.

● Every student receives Impact time. This is an
opportunity to deliver individualized and
targeted growth interventions. Only Achieve,
Actively Learn, ALEKS, and IXL should be
utilized for personalized learning platforms
during Impact TIme. Data tracking must occur
to ensure maximum student growth and
effective program utilization.

ENGAGEMENT

Distinctive Employee Characteristics

Often, leaders look for particular employee
characteristics when hiring and also employee
recognition once they are part of the organization. In
school districts, it is important to look at distinctive
characteristics of employees that, when engaged, lead
to the organization to be high-performing or
“distinctive.” In very simple terms, no organization can



be high-performing with mediocre or average
employees or leaders. Likewise, high-performing
organizations are a by-product of having distinctive
levels of engagement of employees and leaders.

Below, are characteristics of distinctive employees,
applied to an educational organization. These are just
a few examples, as there may be more depending on
the school setting, but ultimately this is a good start to
highlighting distinctive characteristics of faculty and
staff in a school organization.

The faculty/staff member seeks out opportunities to be
part of the organization, especially opportunities to
work collaboratively with other employees. They
recognize working alone, in silos, prevents them from
partnering with others to make the best use of their
talents, knowledge, and skills. In some circles, a
collaborative employee is also considered a team
player. In this sense, the faculty, and staff members
must also be committed to working to the same
mission and goals.

Faculty and staff members exhibit a high level of
enthusiasm for their work and the organization’s
mission and purpose. Distinctive employees are
enthusiastic about the work occurring and not just
simply about a paycheck. Enthusiasm and satisfaction
are not the same. An employee may be satisfied with
pay - but that doesn’t mean the employee is
enthusiastic about their roles, tasks, and definitely not
the mission or purpose of the organization.
Enthusiastic employees who are distinctive don’t work
and contribute to get a paycheck, but rather because
they have a purpose and find value in the work that
they do. This can only be fulfilled when leaders are
mission-driven and talent-infused.

Distinctive employees, no matter the job performed,
are allowed to use their talents, knowledge, and skills.
Talents and skills are natural occurrences that when
recognized are used without thinking about it. The key
is that first leaders embrace a strength-based culture -
as restrictive environments can lead employees to hide
their talents and skills. But distinctive employees are
excited to use their talents and skills to excel in their
jobs - which only strengthens their commitment to the
purpose of the organization.

Personal accountability is a characteristic of a
“distinctive employee.” These employees don’t perform
their jobs at the highest levels because of recognition
(though that is important to engagement). They instead
do their work distinctively because they hold
themselves accountable. Each day, distinctive
employees are proud of their contribution to the
organization’s mission and purpose and aren’t afraid to
show what they have done - in fact, they expect the
products of their work to be inspected because it
satisfies one of their needs - personal accountability.
Frankly, the highest form of accountability is personal
accountability - the employee holds himself to higher
standards than the expectations established by their
manager, whose role is to coach not merely supervise.
They are responsible and wish to be held accountable
for their contributions to the organization.

Distinctive employees also are hungry for growth. They
are not satisfied where they are at so they seek
opportunities to use their talents, increase their
knowledge and practice their skills while having the
opportunity to grow within the organization. When
employees are allowed and given opportunities to
grow their skills and talents, their commitment to the
organization’s mission only grows stronger. If leaders
fail to recognize the drive of an employee to grow, they
will leave for a place where their growth is encouraged
and valued. This all starts with the employee having
the drive to grow and recognizing the importance of
growth in terms of their unique talents, knowledge, and
skills.

One characteristic of a high-performing employee is
the level of friendships with the organization. As
mentioned earlier, distinctive leaders seek
opportunities to help employees to collaborate and
work in teams. Likewise, they also form and value
friendships within the organization. These friendships
strengthen their connection to the organization.
Though friendships matter, distinctive employees also
perform at high levels - why? Because they enjoy
working in a place where they have friends, particularly
a best friend. Employees who are confined to a
classroom, office, or cubicle rarely form personal
connections with colleagues that motivate them to
perform or be actively engaged in the organization.



Dedicated to the work at hand, no matter the situation
or difficulty, a distinctive employee is committed until
the end. The more difficult the situation, the more
distinctive employees look to develop a solution. They
recognize obstacles and setbacks but never allow
them to derail their work. As other employees are
focused on complaining, distinctive employees roll up
their sleeves and do their jobs at a high level of quality
- no matter how chaotic the situation may become. In
other words, they are fearlessly involved and
committed to and enthusiastic about the organization’s
mission.
Distinctive employees are committed to the
organization and work to make it better each day. They
do not complain about decisions when they are given
the opportunity to provide feedback. Once given the
opportunity to weigh in they work to carry out the
organizational mission even during the times the
weather is the most turbulent in the organization. A
distinctive employee believes in what the organization
stands for and recognizes how they contribute to its
mission and purpose.

Organizations today, including schools are seeking
employees who are self-motivated and take initiative.
Distinctive employees step up to the plate and lead
when necessary and are not afraid to take initiative
within the organization when a problem needs a
solution. They are confident in their abilities, skills, and
talents and utilize each one to solve problems.
Distinctive employees are highly engaged and see
taking initiative as part of their responsibilities as
members of the organization. They view their initiative
as a need of the organization to meet its mission and
purpose.

When it comes to distinctive employees they celebrate
organizational achievements, including the
achievements of others. Distinctive employees view
the success of others as a recognition of positive
organizational culture. Though they appreciate being
recognized for their contributions - in a positive
organizational culture, recognition of one employee is
a collective recognition of a team effort.

The last characteristic of a distinctive employee is that
they understand the importance of their well-being in
relation to job performance. These employees
prioritize their well-being and the well-being of others
at home and at work. They recognize that if their
well-being is compromised it impacts so much in their
life, including the ability to perform at work. It is almost
impossible for an employee to be engaged without
having a sense of well-being. Distinctive employees
want and desire to be highly engaged employees and
will prioritize their day-to-day life to find a healthy
work-life balance, which only strengthens their
commitment to the organization. However,
organizations, specifically, leaders must also prioritize
employee well-being if there is to be a culture of
well-being. This goes far past just words on walls or on
paper. Employee well-being requires action by leaders
- modeling the importance of employee well-being.

It is not easy to grow or become a distinctive
employee. There is a certain level of dedication and
commitment required by employees. But more
importantly, organizations must have leaders who
empower, recognize, and value each employee’s
abilities, skills, and talents. It is only when employees
can freely exercise their skills and talents, will they
become engaged. Likewise, engagement is a
prerequisite to becoming a Distinctive Employee.
Lastly, an organization cannot become distinctive,
unless it has a distinctive level of engagement from
employees and leaders.



ACCREDITATION 5-YR RENEWAL

Measures of Quality - Continued

The FCS Measures of Quality originates with our work
with Cognia, Kentucky’s L3 Coalition, UK’s Next
Generation Academy, and PDSAs over the past
several years. More information will be released soon
about the Measures of Quality Dashboard.

COVID-19

Reminders:
● The district continues to encourage everyone

eligible to get vaccinated, immediately.
● Masks are now optional district-wide.
● Vaccines for 5 to 11-year-old students are now

available.

WEEKLY CALENDAR

● Monday,  February 7, 2022
District Team Meeting at 8:30 am

● Monday,  February 7, 2022
Leadership Capacity Meeting at 9:30 am

● Monday,  February 7, 2022
Senior Leadership Meeting at 1:00 pm

● Tuesday, February 8, 2022
Resource Capacity Meeting at 1:00 pm

● Wednesday, February 9, 2022
DAC Training 9:00 am at 3:00 pm

● Wednesday, February 9, 2022
FCHS Admin Code Training at 4:00 pm

Next Week’s Events

Tuesday, February 15, 2022
Monthly Board Meeting at 6:30 pm


